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Abstract

This presentation offers a case study approach to rethink the contemporary understandings and
implementations of journaling in higher education. Drawing on educational theory and lived
experience, the author presents the Book of Ken (BoK) as a tool for self-reflection, critical
thinking, and transformative learning. Through unrestricted creative processes, the BoK served
as a method of discovery for students within an undergraduate social work course that
emphasized the role of the individual throughout the learning process. Using page entries as
data, the author demonstrates what creative journaling looks like in both substance and style
and its relativity to personal and professional socialization in teaching and learning
environments. From adopting reflective processing methodology, the author details a
newfound comprehensive awareness about oneself and the various intersectionalities that make
up the self. Such realizations exhibit the effectiveness of the BoK in fostering critical
consciousness and personal and professional development. A recommendation follows for
increased application of self-reflective journaling in professional education contexts, with the
BoK as the means to do so.
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/) WRITING AS THE METHOD,; JOURNALING AS THE TOOL

RE‘FLEXWH.'YI MOTIVATION . | o The wriJring process is known To facilitate self-reflection = method of
 lived eXperience = change from within Wh‘f am 4/065 Y discovery about the self and the world (Furman, 200%; Hubbs & Brand, 2005).

® Jegan as an emerqing social work student | here? 5’67‘(//5’//7 o Reflective )‘ournals orovide a structured way to frack and examine Jrhimkir\g

o Ful Circle: "1 honesﬂy feel as Jrhough T have come into MY own' (Saddler, 2019). Worik? paHerns and conceerua and perceerua\ changes (Dunlap, 2006, Hubbs & Brand, 2005).
o Rooted in H\eory : EXPERIENTIAL LEARNING THEORY | ADULT-LEARNING THEORY

RESEARCH QUESTION DEEP LEARNING THEORY | TRANSFORMATIVE LEARNING THEORY | ;Dcémiagakizsoe(;f;'»\f@?s jbz

Agherdien, 2012)

How does self-reflective )'ournahng facilitate the processes of what am | é/O/’V\j?

| and professional socialzation?
e S B Low s "BOKING" AS THE TRANSCENDENCE (SEE PAGES 3 & 4 |

REFLECTION SELF-REFLECTION the Bok BoK (Book of Ken) =
a////eremf?

o +5 l'\o\ierica”y process To (1) noun - reﬂ\inking / reconceptualization of conventional )ourna\ing
construct meaning (Boud, 1999) o ¥ the self (2) verb : to BoK BoKing
o it is uncomfortable - o The individual becomes

"embracing of the doubts, the subject of Fheir PERSONAL SOCIALIZATION

anxieties, uncertainties, and

contradictions of the human own r‘e‘ﬂec‘hon | ° Increasing imporJrance IS being p|aced on the "per*son" of the student ~ reflective

COhdH’iOn“ (Gur‘sansky et al, ZO\O)

(Ferreira & Ferreira, 2019) )'ournahng alows "learners [to be] the experts in Their own |earning“ (Sage & Sele, 2015).

e [raditional academia is surpassed To foster individual awareness and 9row+h,

persona”y) spiriJrua\N, mom”y, and emoﬁona”y (Hubbs & Brand, 2005, Van Breda & Agherdien) 2012).

SELF-REFLECTIVE LEARNING PROFESSIONAL SOCIALIZATION

o Reflection is infrinsic To \earning-, serves as a Eridging of Jrheory, practice, and | o "A goa\ of higher education is To develop professionals capable of anaNsis and seff-
reﬂec‘hon“ ~ I'l' IS essenJria 'I'O kﬂOW fﬁyse/f (Ferreira & Ferreira, 2019. Hubbs & Brand, 2010).

e In many professional disciplines, effective practice calls for "the infegration of
"heory, application of skills, |ogica| insigh"s, and The aftitudes, beliefs, and phi|osophy unique

To each practitioner" -- reflective )‘our‘na|s orovide The prime forum (Hubbs & Brand, 2010).

persona\ experience (Boud, 1999. Van Breda & Agherdien) 2012).

o Students “qain the abi|i+y To connect their infernal processes with external

realities" ~ aids in the onqoing development of self-awareness and critical

conscloushess (Furman et dl, 2008-, Hubbs & Brand, 2005-, Van Breda & Agher‘dien) 2012).

T - SELF-REFLECTIVE TEACHING e Without action, reflection does not yie|d anfrhing ~ Journa\ing is The action.
* Al 'hough ditficult, reflection is ar acqylred skill #hat must be Jrauthr e "The value of )'ournahng as a |earning tool and its p|ace in reflective prachice w/;af s 1 ;76

(Gursansky et al, 2010). . ,
has |ong been recognlzed (Gursansky et al, 2010). recommendalion?
The Reflective Learning Model emploxs the didactive-facilifative confinuum ot

L] . e The Recommendation: more implementation of self-reflective )‘ourna\ing.
initial insTructor supervision To promote evewtual st udent aut onomy (Davys & Beddoe, 2009).

o The BoK persists as a successtul means.




THE BOK

TN Y

o Freeing and self-directed: the BoK is an "informal, unrestrained, unencumbered, and creative

HOW DOES IT DO THAT?

ALL ABOUT

WHAT IS IT?

approoch To |earning-growing processes’ (Eorls Larrison, 2020).

o NOT limited o words on a page ~ the student decides what #heir BoK will be

(llustrative, poetic, narrative, etc.)

o inspired by /he Sound of [lusic

o "Ken" = "one's range of perspective, knowledqge, or insight"

(Ear|s Larrison, ZOZO)

O Olaj'echi\/e‘ move be yonc/ one's Ken

WHAT DOES IT DO?

o Personal-Professional Ini’ersec‘l’ionaliﬂ : The BoK serves as a vessel To process and

sitT ideas, Feehngs, and Jrhcuthrs ﬂwroughoqu |earning and \i\/ing experiences.

o "The BoK allows students to explore different sides of themselves with absolmtew Zero

constrainT." (Sedder, 2019).
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o "After a coup

BoK is differen

e weeks I realized that the BoK is not ‘supposed' -

"y unique to them, personal To Their eror‘y, and That

"

de aner hing. E\/eryone‘s

how it shou\d be" (Saddler, 2019).
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WHAT HAS IT DONE FOR ME ?

o I am a festament to its ewCFicacy... 1 have c/mngea/ and I haveevolved.
O la/ﬁy? . Because I did the work and I embraced it. ~ I forced myseFF to think deeper.

e work = ongoing Reflective Processing on inJregra“ion of knoweldge and self

e Pages About 'Pdl@@ "There is a piece of me on every single one of those pages” (Sadder,
2019).

o "I 'experienced disorienJring dilemmas, felt conflicted and displaced, and had To reevaluate [ny]
sense of self in relation To social work' (Damianakis et of, 2019, p. ). But 1 reemerged

erronger.“ (Saddler, 2019).

o Comp/e?‘/hg the Circle: Now, 1 am Pojge Saddler, the social worker.

O N€\N Ol')+(lin€d sense O‘F SQH: as Q knower) |€O.F ner, S+Ud€h+) SOCiO‘ worker) and SCl’\O‘OP .




o™

REFERENCES & FURTHER READING

Saddler, P. (2019). THIS IS ME... now. Unpublished manuscript. Uni\/ersiﬂ of Iliinois, Urbana
Champaign, IL.

Boud, D. (1999) A\/oiding the Traps: Seeking good oractice in The use of self assessment and

reflection in prowcessioncﬂ courses. Social Work Education 13(2), |121-132.
doi: 10.1080/0261547991122017|

Sage, M., & Sele, P. (2015). Reflective Journahng as a Flipped Classroom Techniqye to Increase

Reading and Participation With Social Work Students. Journal of Social Work Educafion,
5I(1), 66868

Damianakis, T, Barrett, B, Archer-Kuhn, B, Samson, P.L, Sumalya, M., & Ahern, C. (ZO\q).

Transformative \earning In graduaJre education: masters of social work

students' experiences of personal and professional |earnin9, Studles in H’gﬁer Falication,

doi- 101080/03075079.20191650735 Van Bredas A. Dy & Acherdien, N. (2012). Promoting Deep Learning Through Personal Reflective
E Journaling' Case Study. Socia/ Werk/Maatskaplike Werk 48(2), 126-H1

doil0.152 10/48-2-95

Da\/ys, A. M., & Beddoe, L. (2009). The Reflective Learning Model Supervision of Social Work
Students. Socia/ Work Education, 28(8), A9-933. doi: 10.1080/02615470902 48662

Dunlag, J. C. (2006). Using Guided Reflective Journa\ing Activities To Capture Students’ Changing
Perceptions. /ech [rends, 50(6), 20-26. doi: 10.1007/s1528-006-76!4-x

Earls Larrison, T. (ZOZO, February). Let's BoK about it: examining a reflective )'ournahng
assignmenJr. Presented af Li\H Teaching Conference, San Diego, CA. Retrieved from:

hitps:// www.\i”ycomcerences -ca.com/handouts

Ferreira, S. B, & Ferreira, R. J. (2019). Foerering Awareness of Self in the Education of Social
Work Students by Means of Critical Reﬂecﬁviﬂ. Social Work/ﬁaa?‘s/éqo/}ée Werk 55(2),
19-13l. doil0.152'70/52-2-619

Furman, K, Coyne, A, & Negi, N. J. (2008). An International Experience for Social Work
Students: Sel-Reflection Through PoeJrr‘y and Journal \A/riJring Exercises. Journal of 7eac/whg
in Social Work 28(\/ Z)» 11-85. doil0.1080/088412508021 718946

Gursansky, D., Quinn, D, & Sueur, E. L. (2010). AquhenJricier in Reflection: Building Reflective Skills
for Social Work. Socia/ Work Education, qu), T78-74l. doirl0.1080/0261547100%650062

Hubbs, D., & Brand, C. F. (2010). Learning From the Inside Out: A Method for Ana\yzing Reflective
Journals in The Col eqe Classroom. Journal of Experiential Educafion, 33(), 5b-71.
doil0.5195/JEES3.1.56

Hubbs, D. L., & Brand, C. F. (2005). The Paper Mirror: Undereranding Reflective Journahng.
Journal of Experiential Education, 28(1), 60-7

DD DD DD I DIDIIIII)III) )






